Introduction

Section 2:

Learning Projects and
Inquiry Activities

GED as Project is designed to give
instructors an approach to learning in
the context of the GED, based on sound
educational and cognitive research valu-
able to adult basic education and the
GED 2002 learner. To implement this

approach, we use Learning Projects to

.

help the student achieve success on the
GED. Each Learning Project is broken

down into manageable Inquiry

\ . ..
Activities to help the learner meet the

objective of each Learning Project and, ultimately, to meet the
objective of passing the GED.

Project-based learning recognizes the need for establishing
background knowledge, linking learning to personal growth,
and applying knowledge and skills to many different areas of
our lives. Traditional project-based approaches often use
events or issues shared by the learners as the stimulus for the
project. These projects are often large and complex, involving
multiple tasks that may take weeks to accomplish. GED as
Project suggests that you use GED practice test items as the
stimulus. In so doing, you are taking the best of project-based,
inquiry-oriented instruction and focusing it toward the most
pressing desire for the learning group — passing the GED.

The Learning Project will focus on a larger issue or area
that requires multiple Inquiry Activities to achieve. Learning
Projects used in preparing for the GED will need to be short,
targeted and focused.

For instance, the Learning Project entitled “The GED
and You” on page 14 culminates in a learner-derived Action
Plan to pass the GED. Arriving at the Action Plan requires
the learner to investigate several things: his/her current cir-
cumstance and understanding of the GED, the details of the
GED examination forms and process, the necessary studying
and test-taking skills, and his/her own strengths and weakness-
es in the context of the GED. Doing all of this in one
Inquiry Activity would be difficult for most, so the project is
made up of a series of Inquiry Activities, each focused on a

single topic that makes up a part of the Learning Project.

Structuring Inquiry Activities

No rules determine how a project is realized, although
all projects seem to progress through some common phases:
identification of a problem or issue, preliminary inves-
tigations, planning and assigning tasks, researching the
topic, implementing the project, drafting and developing
a final product, dissemination, and evaluating what
worked. (Heidi Spruck-Wrigley, 1998)

The first goal for learners engaged in this approach to
instruction is to shift their view of taking the test from a distant
outcome to a multi-faceted project. This is achieved in a vari-
ety of ways, but most directly by the instructor creating an
environment for inquiry and group learning around the
shared interest of the group: passing the GED. As previously
indicated, GED as Project introduces five phases for each
Inquiry Activity, whether that activity is a ten-minute or a
two-week inquiry. How these phases are accomplished in
each subject area will vary slightly, but once the approach is
established, the instructor and the learners will begin to see
how the process of GED as Project works, and they can begin
to modify it to meet their own needs. The key is to maintain a
point of view that has both the teacher and the student asking
and answering questions.

The five phases of the Inquiry Process are shown in Figure A.

Figure A

Template For The
Inquiry Process

1. Identifying The Problem
2. Becoming Familiar With The Problem

3. Planning, Assigning And Performing Tasks
* Doing The Work

* Reaching A Conclusion
4. Sharing With Others
5. Reflecting, Extending, Evaluating

(Note: This template will be adapted to the specific
needs of the five subject areas.)
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GED as Project

-}’at/aways to Passing the GED

The Inquiry Process

1. Identifying The Problem

4

The instructor will want
to initiate the inquiry
by encouraging
learners to explore
what is being
asked in the Inquiry
Activity: What is the
problem? The key is to inquire, to ask questions, to become
comfortable with seeking as an activity for learning. For
GED as Project, the instructor, not the group, initially
identifies the focus and sequence of Inquiry Activities
within a subject area to form a Learning Project. “GED
Math and You” in Volume II is an example of a series of
Inquiry Activities that make up a Learning Project. Most
of the Inquiry Activities within the five subject areas will
use Official GED Practice Test items as stimuli for the

activities.

Becoming Familiar With The Problem

The familiarization step goes into more depth about
the problem proposed by the test item itself. Research,
analysis, exploring the required reading, or restating the
problem are some effective ways for learners to begin to
understand what is being asked and to share that under-
standing. Learners may also draw pictures or diagrams,
use manipulatives, or even act out their understanding of
the problem. Familiarization helps learners develop the
context of the problem and establish a frame of reference.
When familiarizing themselves with a problem or issue,
some groups may work on one level while other groups
work at another, or multi-level groups may pursue a
problem together.

Familiarization may also be an individual activity.
The instructor, the learner, or learner group may decide
how to become familiar with a problem. In time, learn-
ing groups may become more involved in decisions about

how to become familiar with the problem.

Planning, Assigning, And Performing Tasks
Planning
Once the individuals, groups or class complete
steps 1 and 2 of the Inquiry Activity, the class will be
divided into groups, if that has not already taken
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place. The learners are given Steps 3 and 4 of the

Inquiry Activity and will plan who will do which

tasks and how they will be accomplished. These tasks

will include how the project is disseminated to others.
Assigning

Assigning the tasks in the Inquiry Activity to
the group members is governed again by the group’s
knowledge of the content, one another and the
process. Generally, assigning tasks is a group func-
tion, monitored by the instructor.

Performing

After the planning and assigning is complete, the
group members start performing, actually doing the
work.

The learners perform their group-assigned tasks
by answering the instructor or group directed ques-
tions. These tasks might be broken up in the various
subject matter templates into more than one step.

In math, for instance, estimating and developing two
ways to solve the problem are two steps that are
embedded in this task. Research (using materials
made available in the classroom or elsewhere) can be
a focus of this portion of the task.

At this point, the students draw conclusions
about the problem they have worked. To integrate
writing throughout the project, we suggest that the
instructor have the students write their results indi-
vidually or as a small group. In this way, the instruc-
tor introduces writing not as an academic subject to
be learned in isolation, but as a tool in developing a
final product. In math
there may be two

steps for reaching a
conclusion: compare
your answer to the
estimate and match the
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ence. Other subject areas might have different steps

problem to your experi-

for reaching conclusions.

Sharing With Others

This is an activity that every GED content area will
have. Sharing reinforces the learners’ making meaning for
themselves by communicating their understanding of
what they have accomplished. Having groups share their

activities puts them in the role of teaching others.
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Learners will gain practical skills in using written, oral, or
visual methods that can improve their test taking abilities.
Organizing ideas and communicating them to others can
be powerful ways to learn.

The group should discuss ways to communicate the
conclusions reached in Inquiry Activities. A variety of

traditional and non-tradi- N

tional methods of sharing
with others should be

encouraged. How the

R o)
work gets assigned within the

group is a function of the

group and not the instructor. :

Sharing with others goes beyond
the sharing and exchange that went on in the group to

plan, assign and do the work.

Reflecting, Extending And Evaluating
Reflecting gives the learners the chance to think
about their experience and to learn both from the process

and from the material being discussed. Extending gives
the learners a chance to be both creative and practical.
This provides further opportunity for them to integrate
the material with other learning, to transfer what they
learned to practical, everyday situations, and to be creative
in that transfer. Through evaluation, the learner begins
to learn how to learn, to determine which approaches
work best for him/her in what situations, and to begin to
build a collection of learning strategies to call upon in a
variety of circumstances.

Reflecting, extending and evaluating what was
learned and what worked can be very broad and can
include any of the following questions for the learner.
Reflecting: Think about what you learned

* What did you learn that was new to you while

working on this Inquiry Activity? (an analytical
question)

* How has this Learning Project helped you focus on

passing the GED? (an analytical question)

Extending: Extend what you learned to new
situations.

* What kind of connections do you see among the
concepts explored so far in this subject? (an analytical
question)

* What did you learn in this Inquiry Activity that
was similar to other Activities you have done?

(an analytical question)

* Can you invent a test question of your own?
(a creative question)

* Create a situation where you are in charge. How would
this subject help there? (a creative question)

* How might you use what you learned in your
home life now? (a practical question)

* How might you use what you learned in your work
life now? (a practical question)

Evaluating: Assess what you learned and how you
learned it.

The evaluation process is similar to the reflection
process but tends to be more personal to each learner.
These questions tend to be analytical, following
Sternberg’s Successful Intelligence model.

* What strengths of mine were apparent during

the Inquiry Activity?

* What weaknesses were exposed, and what can
I do to correct or compensate for them?

* How can I correct a perceived weakness?

* Do I need to commit to attending class regu-
larly, schedule more time to complete home-
work, and/or complete my homework?

As this in-depth review shows, the inquiry process is

dynamic and can be applied to different situations in

multiple ways.
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